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Changes in the social and political life of the country, the development and 

expansion of economic relations with foreign countries, the opportunity to study 

abroad and study in a foreign language in Russia, the exchange of students and 

researchers have led to changes in the field of education. The development of 

international contacts and accordingly multifaceted cooperation with foreign 

specialists, have led to improving the training of professional personnel in the field of 

foreign language proficiency at a level approaching the level of proficiency of an 

educated native speaker. Shemeleva Zh.N. mentions that learning of English helps 

the students not only “adapt and socialize” [8, p. 239-241] but also “find better 

employment in future” [9, p. 209-213]. However, the ability to speak a foreign 

language as well as educated native speakers of the language, involves not only the 

assimilation of vocabulary units and formal rules of their connection in speech, but 

also mastering the idioms of the language. The speech of native English speakers is 

full of phrasal verbs, which make up the most striking feature of the modern verbal 

usage. Accordingly, there is a need to keep them in the center of attention in the 

course of work on the lexical aspect of speech and to form students of non-linguistic 

universities who want to master a foreign language at a professional level, the ability 

to operate competently phrasal verbs of different semantic types [4, p. 240-244], [10]. 

The experience of teaching in a non-linguistic university shows that a certain 

difficulty for students is the mastering of phrasal verbs. The reason for this is the 

insufficient number of academic hours for the discipline of a foreign language and the 



lack of language training of students in non-linguistic universities. So, sometimes it is 

necessary to organize “extra-curricular activity for students” [6, p. 223-224]. 

In modern English, there are more than twelve thousand phrasal verbs, and 

there is a tendency to increase their number. Accordingly, for the successful 

assimilation of phrasal verbs by students of non-linguistic universities, teachers face 

the problem of selection of phrasal verbs. Thus, the researcher M. S. Perevertkina 

proposes to be based on the principles of semantic value, compatibility, stylistic 

unlimited and differentiation of spheres of use, frequency, as well as on the principle 

of authenticity and word-formative value [3]. It is a good idea to learn phrasal verbs 

especially in “advanced groups” [7, p. 152-154] where the students have higher level 

of English.  

Gruzdilovich M. G. analyzes several approaches of teaching phrasal verbs that 

teachers use in teaching English: 

 by category (categorising) 

 the lexical meaning of the verb (focus on lexical verb) 

 by groups of verbs belonging to the same subject (lexical sets) 

 by context (phrasal verbs in connected text) (teaching through texts) [2]. 

Until recently, teaching phrasal verbs by categories was considered traditional. 

Most grammar textbooks use this approach. In this approach, students are given rules: 

what are the categories of phrasal verbs (transitive – intransitive), (shared - 

inseparable). Students learn terms, rules, and then do a series of exercises where they 

put an object in the right place or connect verbs which are not thematically related to 

the right particles. This method is well suited to students with a logical type of 

thinking. They memorize these rules and then use phrasal verbs correctly. However, 

this approach has recently been considered impractical, as it usually takes a lot of 

training time – students are overloaded with theoretical material, terminology and 

exercises that do not bring much benefit. There is another approach, when phrasal 

verbs are grouped by lexical meaning, that is, the same verb is taken, but with 

different particles. The so – called “gap fill” exercises are usually used here, where 

the knowledge of different verb meanings within a small group of 4-8 verbs is 

checked. For example:  

 call by 

 call in 

 call off 

 call away 

 call for 

 call on 

Fill in the gaps: The lecture was called ______ (by, in, on, for, away, off) and 

students went to the nearest café. 

Relatively recently, in the study of phrasal verbs, the method of combining 

phrasal verbs into small thematic groups has been applied, that is, both verbs and 

particles can be different, but they can be used on a certain topic in their meaning. 

You can use the text devoted to the topic "Family", etc., find there phrasal verbs and 

study them. This method has the advantage that learners can quickly guess the 



meaning of phrasal verbs and then use them to discuss the text and make situations 

about themselves. For example, the text about the family can contain the following 

phrasal verbs: to grow up, to look up to someone, to bring someone up, to take after 

someone, to get on with someone, to tell someone off, to fall out with someone, etc 

[2]. 

The most natural approach of learning phrasal verbs is to study them in a 

coherent authentic text by context as they occur in texts of any type. The authentic 

texts usually contain phrasal verbs, but they are much less linked and then learning 

them less confusing and easier to remember for a student. While learning phrasal 

verbs in a natural context, less time is spent devoting for learning rules and 

terminology, and more time is spent for communication and use of phrasal verbs in 

speech. The task of the teacher is to draw students ' attention to phrasal verbs in the 

text. You can ask students to underline or circle them with a pencil. After that, you 

can give the task to guess their meaning in context, well, and then use them in speech, 

discussing the text, answering questions, making sentences or situations, which is an 

effective way of remembering phrasal verbs [1], [2], [5, p. 157-159].  

Formation and improvement of lexical skills of using phrasal verbs should be 

carried out taking into account the difficulties of their assimilation, revealed on the 

basis of the analysis of linguistic features of these units and typical mistakes of 

students in their use. The teacher must correctly group the phrasal verbs, which will 

help students to memorize them and the correct use of these verbs in oral speech. 
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