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Различные подходы к преподаванию грамматики английского языка часто рассматривались и разрабатывались английскими методистами. Эта статья показывает, что процесс изучения грамматики может быть эффективным и продуктивным, если учитель использует некоторые творческие аспекты для обучения на уроках.
If you ask students what they dislike most in their foreign language classes you will not have to wait a long time for an answer. Mostly, the opinion will be unanimous: grammar. Grammar seems to be something which is hovering like a threatening cloud below the classroom ceiling. If the teacher accidentally let slip out that today's lesson will consist of grammar instructions, a murmur would be heard in the classroom which would be likely to express boredom or lack of interest. That is one reason why applied linguists and teachers alike are trying to find a way in which grammar could be taught both effectively and interestingly. 

In my paper I would like to outline some topics concerning this matter, beginning with the important question if grammar teaching is actually necessary. After describing some approaches and methods in more detail and presenting briefly other important aspects in this regard, I will demonstrate the model of grammar teaching. I know that this is a subject that could be discussed at full length but my intention is to give a short overview over important issues concerning grammar teaching. 

An approach to Teaching Grammar. 

 Task based approach to learning and teaching. 

This approach to teaching language has attracted a lot of attention over the past twenty-five years. In task-based approaches, the focus of classroom activities is on the task, and ultimately on meaning. In Jane Willis’ flexible model for task-based learning, learners begin by carrying out a communicative task, without specific focus on form. After they have done the task, they report and discuss how they accomplished this, perhaps listening to a fluent speaker doing the same task. Only at the end is there a specific focus on features of language form. 

NB: The task will usually be ‘real world’ rather than ‘language focused’ (e.g. ‘Plan a birthday party’ rather than ‘Fill in the gaps in the exercise’. 

The advantage of the task-based approach, according to its advocates, is that during the task the learners are allowed to use whatever language they want, freeing them to focus entirely on the meaning of their message. This makes it closer to a real-life communicative situation. 

One danger of task-based approaches is that focus on meaning could come at the expense of focus on form. Learners become quite fluent, but their utterances are not often accurate. In addition, they develop strategies to complete the tasks quite quickly, cutting corners in their language use and form. 

Example: 

Aim: Students discuss how they were different 10 years ago Level: Pre-intermediate Preparation 

1. For this class you need a photograph of yourself when you were 10 years younger (or thereabouts). This works best if you look considerably different in the photo than you do now. 

2. You also need to prepare a short text about how your life was different then to what it is now. In this text include at least two examples of things you used to do and two examples of things you didn’t use to do. You can either record this text onto a cassette to play for the students, or practise reading it out loud until you are able to “speak” it comfortably in front of the class. 

3. Prepare a written version of this text that you can distribute to the class. 

Pre-task warmer. 

Aim: To prepare students for the task, to engage their attention. Tell the students that you are going to show them a photo of you from 10 years ago. Ask them what they think will be different, but don’t correct them at this stage (i.e. respond to the meaning of what they say, not the form). Allow time for three or four suggestions. Then take out the photo of yourself and walk around the class, showing it to the students. Ask them what was different about you then. Put the picture up on the board and ask “What else was different about my life, do you think?” Allow more comments and suggestions from the class, but don’t tell them if they are right or wrong in their guesses. Explain that they will find this out later. 

Task. 

Aim: For students to discuss how their life was different ten years ago. 

Ask students to work in groups of three. Tell them to talk about their life ten years ago. Put the following questions on the board: 

* What did you look like? 

* What was different about your life? 

* Did you have different likes and dislikes? Different hobbies? 

* Are you very different now? 

Explain that the questions are to help them start talking. Give them a time limit of three to five minutes to discuss this. Circulate and listen to the students doing the task, but do not correct any language at this moment. 

Planning. 

Aim: For students to prepare an oral report of their task. Stop the task. Tell the students that they must work together to prepare a summary of their discussion to report to the whole class. They must write notes for this summary and be prepared to report this orally to the rest of the class. Set a time limit of five minutes for them to do this. 

Report. 

Aim: For students to present their reports and find out who was most different ten years ago. 

When the students are ready, ask a spokesperson from each group to report the group’s summary. Tell the class that they must listen to each group’s report and decide at the end of all the reports which students have changed the most in the past ten years. After all the reports, ask students who they think has changed the most. You could ask the students who have changed the most to bring in a photo of themselves at that time. 

Post-task listening. 

Aim: For students to hear a fluent English speaker doing the same task. Draw the student’s attention back to the photo of you on the board and explain that you are going to ask them to listen to you doing the same task that they did. Read or play the recording that you made. Ask the students some quick comprehension questions about what they heard (e.g. What did I say about my hair? What did I say about my job?) If the students find it difficult to understand, repeat the text again. 

Language focus. 

Aim: To raise students’ awareness about the target language. Choose two or three sentences from your text which include the grammar “used to” and write them on the board. For example: 

a) I used to go to heavy metal concerts. b) I used to have long black hair. c) I used to wear tight leather trousers. d) I didn’t use to do my homework. 

Check that students understand the meaning of the sentences. This is best done by concept check questions. For example a) above, the concept check questions would be: 

* Did I go to heavy metal concerts in the past? (Yes) 

* Was it a regular occurrence? (Yes) 

* Do I go to heavy metal concerts now? (No). 

Explain the rules of form for used to: 

* used to + infinitive and 

* didn’t use to + infinitive 

At this point you could distribute the script of your story and ask students to find other examples of how you used used to. Point out that in English we use used to to talk about states and habits that continued for a period of time in the past. 

Language practice. 

Aim: To give the students some restricted written practice in the target language. If you feel that your class needs some restricted practice in the grammar, ask them to write down three things that they used to do and three things that they didn’t use to do when they were children. Circulate and monitor. Ask students to check their sentences with each other and elicit some examples to put on the board. 

Optional follow-up. 

Aim: To give the students a chance to repeat (and hopefully improve) the task. Ask students to work with a partner that they haven’t worked with yet during this class. Tell them to repeat the same task as they did at the beginning of the class, but that they should try to include the target structure used to into their speaking. 

Once students have practised together, ask a couple to report back to the class what they talked about with their partner. Use this time to focus on accuracy, i.e. correct what they say if they make mistakes using the target language. 
I hope this approach to teaching grammar can be funny and, at the same time, useful as for English teachers as for their students.
